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Foreword 
Studying in English language in Finland is an increasingly enticing option for many families in 
bigger cities in Finland. It is highly important in Finnish CLIL education that there are possibilities to 
use native speakers of English as resources, too.  

Hence, the viewpoint of native English-speaking teachers is essential in developing and improving 
Finnish CLIL education. It is essential in CLIL education to have mother tongue speakers in the 
classrooms and in the staff. Furthermore, international staff members keep in with the 
international spirit of the school. International staff brings diversity to the school with the 
background, experience and identity from their native countries and cultures. In addition, the 
professional cooperation and relationships between Finnish staff and international staff represent 
the values of the school; international encounters, cultural diversity, English language etc. 

It is challenging to step into a new system and a working culture often quite different from what 
one  is  accustomed  to.  This  leaflet  is  designed  for  native  English-speaking  teachers  as  a  tool  to  
assist in becoming familiar with the Finnish school system and working culture. Its purpose is to 
give extra information in English about the topics which were, according to a survey conducted by 
FIS-STEPS project, regarded as those that require more information when a teacher starts in a new 
position.  

The information package is drafted by two Finnish teachers of English for the purposes of CLIL 
education, so it is not an information package from international teachers to international 
teachers. The contents are, however, based on the international teachers’ needs and wishes and 
do not stem from the writers and editors’ own perspective. Therefore, it is hopefully useful for the 
reader.  

The material is, for the most part, from the Finnish National Board of Education website 
(www.oph.fi) and the Finnish material is translated into English. The examples of assessment 
criteria are from the curriculum of the Finnish International School of Tampere.  

We would like to thank Dr. Josephine Moate from the University of Jyväskylä and Mr. Mark Burke 
from Seinäjoen lyseo for proofreading the text and for their invaluable insights in drafting and 
finalizing the material package.  

 

Laura Helminen & Miika Katajamäki 
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Introducing FIS-STEPS 

FIS-STEPS project (Finnish International Schools – Sharing Tools for English Public Schools: 
fissteps.wordpress.com) is a nationwide network of instances that give tuition in English. The 
project is coordinated by the City of Tampere Basic Education. Other parties involved are the cities 
of Espoo, Kuopio and Vantaa as well as Turku International School. The project is funded by the 
National Board of Education.  

FIS-STEPS project was launched in 2011 and it will continue until the end of December 2015. There 
have been altogether four phases (FIS-STEPS 1, 2, 3 and 4). The project’s first phases mainly 
involved school administration and basic education officials in the network cities with the 
objective to establish common intent. Thereafter, the project involved teaching staff (phases 2 and 
3) and the current phase (phase 4) has taken the students’ perspective under scrutiny in more 
detail. Hence, the four project phases will have ultimately covered all factors in Finnish CLIL 
education. 

The main objective of FIS-STEPS is to improve the quality of English and bilingual tuition in Finland. 
This goal is approached by unifying practices of a greatly varied field of CLIL education. Sharing 
teaching material and methods, improving assessment and spreading good teaching practices can 
be regarded as practical steps towards reaching the main objective. FIS-STEPS network strives for 
stabilizing and strengthening nationwide cooperation in order to unify national practices, 
instruction and working patterns in CLIL tuition. Creating and developing a website for the project 
have been important steps in expanding the network’s operation. 

It has also been essential for the network to actively participate in drafting the National Core 
Curriculum for bilingual education. The purpose is that the curriculum supports students’ transfer 
in different stages of their learning paths both in Finland and internationally. Furthermore, the 
project aims at participating in drafting international parts of municipalities’ and schools’ curricula 
and also developing and comparing English teaching material as well as improving and spreading 
pedagogical innovations. 

FIS-STEPS project also aims at equalizing CLIL students’ assessment and education in general. In 
order  to  achieve  this  goal,  the  network  has  prepared  a  certificate  appendix  for  CLIL  students  in  
their English studies. The appendix can be given at the end of 6th and  9th grades and also when 
transferring to another school during their studies. This would demonstrate their skills in English 
better and more equally as CLIL students continue their studies further. 

Concrete steps to achieve the project’s goals are providing more English in-service training for CLIL 
teachers, benchmarking, enhancing the participation of Finnish as a Second Language teachers 
and student councils and taking international teachers’ viewpoint into account. These actions 
enable improvement of teaching and strengthening the students’ and staff’s knowledge of other 
cultures. In relation to this, FIS-STEPS project is also looking at possibilities to expand globally, i.e. 
take part in international CLIL networks. 
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CLIL-teaching in Finland 

Content and Language Integrated Learning (henceforth CLIL) combines learning and teaching of a 
foreign language and subject content, in which the language being used works simultaneously as 
the target and medium of learning (cf. Maljers, Marsh & Wolff: 2007, 8; Wever: 2013, 76). CLIL has 
spread across nations and it has been influenced by a range of new educational practices and ways 
of enriching language learning, which is why it could be described as an “umbrella term” that 
covers various approaches and dual-focused implementation of content and language depending 
on national educational systems and school curricula in different countries and learning 
environments. 

The origins of CLIL in Finland date back to the late 1980’s as a growing interest started to emerge 
especially in Canadian methodologies in the training and use of immersion education and 
language-supportive approaches that could be developed in the Finnish educational system, at 
first especially in Swedish-Finnish bilingual regions. Afterwards forms of immersion education have 
been  incorporated  into  other  languages  (cf.  Maljers  &  co.  2007,  64–65).  Today  the  scale  of  CLIL  
programs varies from very small-scale implementations to large-scale implementations, in which 
most of  the school  subjects  are taught in  the target  language.  English is  clearly  the schools’  first  
choice with regards to the language of instruction in CLIL in Finland (see Nikula 2007). However, 
the longest traditions of CLIL in Finland are related to the Swedish-Finnish language baths. 

Practices of CLIL vary according to duration, scope, number of learners, number of subject taught 
in the target language, and proportion of English used compared to the Finnish language 
(Kangasvieri, Miettinen, Palviainen, Saarinen & Ala-Vähälä 2012, 22). Therefore there is also a 
selection of different names used in referring to different forms of CLIL teaching. Names vary from 
early immersion education, early partial immersion education to immersion education, CLIL, 
bilingual teaching and language showers, all of which realize the criteria of practices of CLIL with 
different objectives, principles and variation. 

The state of current CLIL teaching and development has been fairly little researched. In 2011 the 
Centre for Applied Language Studies (CALS) in Jyväskylä University conducted a national survey, in 
which data about numbers of CLIL-learners in early and basic education were collected (see 
Kangasvieri et al. 2012). Information and numeric data were collected altogether from 183 
communes. Forty one communes organize CLIL teaching at every level of education. On the basis 
of  the survey it  was stated that  there is  a  rising demand on CLIL,  especially  due to globalization 
and the need of language skills in business and working life. CLIL also reflects the growing 
influence of English in Finnish society (cf. Nikula 2007). However, it is remarkable that the demand 
was estimated to be higher than supply. CLIL- teachers were reported to have very varied levels of 
educational backgrounds and their pedagogical skills as well as didactical knowledge varied to a 
great extent. 

The need to develop teacher’s qualifications for CLIL teaching is evident and should be given 
special attention, not only in terms of teachers’ basic education but also by providing more applied 
solutions to diversify, systematize vocational in service-training for teachers working in CLIL-
providing- or international schools. Also ways to cooperate within universities, educational units 
and programs should be promoted. Finally, it was proposed in the study that developing 
educational equality in bilingual teaching should greatly benefit from national and communal 
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support, especially regarding work on national and local educational curricula, which is also one of 
the aims of the FIS-STEPS network. 

 

 

Survey for native English-speaking teachers 

In spring 2014, FIS-STEPS conducted a survey to native English-speaking teachers (henceforth 
international teachers) in CLIL education. The purpose of the survey was to chart the need for 
further education and information that an international teacher would find useful when starting 
their work at a Finnish school.  

The survey charted areas and issues in which international teachers would have wished to have 
more information when starting their work in a Finnish school system. There were 10 options to 
choose from and the respondents were asked to choose three to five alternatives, which they 
regarded as the most important ones. In addition, the respondents were asked to describe in their 
own words their experiences and challenges that they have faced in the Finnish school system. 

Altogether 16 answers from 13 cities all over Finland were received. The geographical scope was 
quite comprehensive. Clearly, the most acute need for further information and training is in 
assessment. Over 81 % of respondents chose assessment criteria as an area requiring special 
interest,  whereas  over  56  %  chose  assessment  practices.  Further  information  on  values  of  basic  
education  would  also  be  useful  at  the  start,  according  to  62,5  %  of  respondents.  50  %  of  
international teachers feel that a teacher starting at a Finnish school would benefit from further 
information on the three-stage support system. A significant portion, more than two fifths of 
respondents consider explaining the Finnish school system useful for a new teacher. 

Free-form answers demonstrate that international teachers consider working in a Finnish school 
relatively free. In Finland, a teacher has the liberty to organize their own teaching and the work is 
controlled to a much lesser extent than abroad (e.g. UK/US). Nevertheless, as there are no set 
models, more support for the work is wanted and needed. Some international teachers’ lack of 
Finnish skills hampers communication with parents and colleagues. One issue that is considered a 
problem is favoring Finnish teachers in recruitment and the work community. Moreover, English-
language in-service training or lack thereof is a major concern for international teachers in English-
language education in Finland. There is also a need for a mentor, who could assist a starting 
international teacher with, for example, translating the material in staff meetings and also 
otherwise adjusting to a Finnish school. 
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Finnish school system and teacher’s 
qualifications 

The Finnish school system is grouped into education levels; basic education, secondary education 
(vocational and upper secondary schools) and higher education. General basic education lasts for 
nine years and prior to the first grade, the children go to pre-primary education at the age of six. 
Secondary education takes three to four years. Higher education is given in polytechnics 
(universities of applied sciences) and universities. Each child between the ages of seven and 16 
living permanently in Finland are not only entitled but also obligated to learn the Finnish basic 
education syllabus and study in basic education. Municipalities and cities are obligated to provide 
education for children living in the municipality or city. 
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Basic education 

The school system is cumulative and only by finishing lower level education one can transfer to a 
higher level. Compulsory education is fulfilled by finishing the basic education. The compulsory 
education lasts until the end of the semester of the year the student turns 17. It is customary that 
the students start the first grade in the autumn of the year the child turns seven and finish it in the 
spring of the year the child turns 16. 

Secondary education 

Secondary education includes upper secondary school and vocational school. Upper secondary 
school provides general education and prepares the student for matriculation examination. After 
three years, one can apply for higher education. Vocational upper secondary school education 
provides the student with the basic knowledge and skills in the field and the professional 
qualifications needed in the working life. Vocational upper secondary education lasts for three 
years. 

Higher education 

Higher education takes place in universities and polytechnics. Polytechnics/universities of applied 
sciences provide practical education that meets the needs of working life. The focus of 
polytechnics and universities of applied sciences is on professional and vocational areas, the 
examples of which could be engineering and nursing. Universities, on the other hand, emphasize 
scientific research and research-based tuition. 

 

Class teacher’s qualifications 
The requirements for a class teacher include a Master’s degree in Education, multi-disciplinary 
studies of the subjects and curricular themes taught in basic education and 60 credits in 
pedagogical studies. A qualified subject teacher, who has done multi-disciplinary studies, is also 
qualified to work as a class teacher. 

A class teacher with qualifications of a subject teacher in a common subject in basic education (10 
§) holds a dual-qualification to work as both a class teacher and a subject teacher in the upper 
grades of the Finnish school. 

Holding a dual-qualification improves a class teacher’s pay. Common subjects are the following: 
mother tongue and literature, second language, foreign languages, environmental science, health 
education, religion or ethics, history, social science, mathematics, physics, chemistry, biology, 
geography, P.E., music, art, crafts, home economics. 
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Subject teacher’s qualifications in basic education and upper 
secondary school 

A person is a qualified subject teacher if he or she has a Master’s degree, has done pedagogical 
studies of at least 60 credits and at least 120 credits in one subject and at least 60 credits in other 
subjects the teacher teaches. For a subject teacher in basic education, it is sufficient to have at 
least 60 credits in all subjects. 

Principal’s qualifications 

The qualifications for principals in all forms of education are regulated in the same section. As a 
rule, a Master’s degree is required. 

The principal must also be a qualified teacher with teaching experience in the appropriate form of 
education and a degree in educational administration or sufficient knowledge of educational 
administration obtained otherwise. 

Recognition of foreign teachers’ qualifications in Finland 

Studies in a foreign higher education institution can be equated with studies required for 
qualifying as a teacher in Finland. These studies include for instance teacher’s pedagogical studies 
and the studies of a taught subject within subject teacher’s education. The equivalence of studies 
abroad with Finnish studies is evaluated by comparing the scope, demands and contents of the 
studies. If needed, the National Board of Education will ask for a statement to support decision-
making from a Finnish university faculty. Usually, some additional studies are required. 

The process of having the qualifications recognized is quite a lengthy process. The National Board 
of Education will inform the applicant of the decision within three to four months after receiving 
the application for recognition. Additionally, the process is not free of charge but there are 
payments involved in getting the decision of the recognition of qualifications.  

Teaching in a foreign language 

For  a  special  reason,  it  is  possible  for  the  National  Board  of  Education  to  give  a  decision  on  
sufficient studies for teaching in languages other than Finnish, Swedish or Sami (Lapp). 
Qualification is limited to a certain language and a certain teaching assignment, such as class 
teaching in education in English. 

Prerequisites for sufficient studies are that the language of tuition is the same as the applicant’s 
language of education and an official (de facto or de jure) language of the country where the 
applicant is coming from, the applicant is a qualified teacher with at least a Bachelor’s degree and 
that the applicant has done the studies required to work as a teacher in the country of origin. 
Furthermore, it is evaluated whether the applicant’s teacher training corresponds mainly with the 
education required for the teaching assignment in question in Finland. 
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Values of basic education 

Finnish basic education is based on values of human rights, equality, democracy, preserving 
nature’s diversity and environment’s viability. Finnish basic education also promotes communality, 
responsibility, respect for individual’s rights and liberties and lifelong learning. The values of basic 
education are described in the National Core Curriculum and in local curricula.  

The basis of Finnish basic education is Finnish culture. The culture has evolved in interaction with 
the original Nordic and European culture. It has evolved into a more diverse direction lately 
through immigration and this diversity is taken into account in teaching. In recent years more 
focus has been placed on the different skills global citizens require. Tuition supports student’s own 
cultural identity and their participation in the Finnish society and globalizing world. Constructing 
cultural identity also promotes tolerance and intercultural understanding. Contents of different 
subjects are politically independent and secular. The concept of the global school is also more 
promoted in the New National Core Curriculum (implemented nationwide in the year 2016). 
Building awareness and interests towards foreign cultures and languages and regarding them as 
richness are also considered as objectives of building a local school culture. 

Regional equality and that between individuals are enhanced in basic education. Equality between 
genders is promoted by providing opportunities for boys and girls to act with equal rights and 
duties in both society and family. In the new National Core Curriculum, pupil’s communication 
skills and good manners are more promoted, the objective of which is to empower learners into 
active citizenship in today’s global society.  

Local basic education curriculum should specify the values. The values are transmitted to the goals 
and contents as well as everyday activities. The central role of local schools is to support pupils in 
taking responsibility in their choices and action on everyday basis. Local education should promote 
meaningful learning through cooperation by different subjects, teaching and learning in teams and 
varied learning environments and thus provide an environment for growth in community. 

The forthcoming National Core Curriculum highlights eight broad-based competences that should 
be present in schools. These broad-based competences include competence required for working 
life and entrepreneurship, ICT, multiliteracy, thinking and learning in addition to the participation, 
empowerment and responsibility competences, independence and cultural competences outlined 
above (FNBE - http://www.oph.fi/download/151294_ops2016_curriculum_reform_in_finland.pdf).  

Finally, the Finnish basic education promotes inclusiveness and participation, which takes into 
account different types of learners. Pupil’s needs and wellbeing is considered as prerequisite for 
learning, equality and tolerance. The support system is divided into three stages, which are 
presented in the next section. 
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3-tier support system 

In addition to education based on the curriculum, each student in Finnish basic education is 
entitled to adequate support for learning and school immediately after the need is evident, 
according to the Basic Education Act. The support must be in accordance with the child’s level of 
development and individual needs in terms of quality and quantity. The support is three-stage, 
meaning that it changes gradually. The stages are general support, intensified support and special 
support. Individuality, special pedagogy, long-term approach and intensity increase as the stage of 
support is changing from general to intensified to special. 

Methodical approach, flexibility and continuity are emphasized in the curriculum. Methodical 
approach means that assessment and support must be systematic and meet the needs of an 
individual student. Pedagogical assessment and pedagogical statement add to the methodical 
approach, in addition to detailed plans, such as a learning plan and an Individual Education Plan 
(IEP).  Flexibility refers to a child’s right to have support from different stages according to a 
certain situation, as well as flexible groups divisions. 

The child’s teachers are responsible for assessing the form of support and, hence, pedagogical 
expertise is salient in assessing the need for support. Other experts may be used, especially when 
the problems concern the student’s welfare and development as a whole. The teacher decides on 
starting intensified support based on the pedagogical assessment and may consult the multi-
professional student welfare team. Intensified support is given according to a learning plan 
designed for the student. If the intensified support is not enough to help the student to manage 
the school work, a pedagogical statement is drafted and the administrative decision concerning 
intensified support is made. Individual Education Plan (IEP) is drafted for the student. It must be 
evident in the IEP that the support is in accordance with the decision of intensified support. 

Forms of support 

The need for support is taken into consideration at schools through differentiation, teacher 
cooperation and by changing study groups flexibly. Different support forms are used as a part of 
the general support before moving to the stage of intensified support. Intensified support is, then, 
designed as a whole for an individual student. The support is stronger and has a more long-term 
approach than general support. Intensified support is methodical and it supports the student’s 
learning and school and prevents problems from growing, diversifying and accumulating. 
Intensified support is designed to give the student comprehensive and methodical support so that 
a student is able to finish the compulsory education and, hence, get a basis for continuing studies 
after basic education. 

Pedagogical assessment and a learning plan 

If a student requires regular support or simultaneous support forms, he or she must be given 
intensified support in accordance with the learning plan drafted for him or her. Intensified support 
must be dealt with in a multi-professional student welfare team based on pedagogical assessment. 
Early and basic education core curriculum has defined and the requirements for pedagogical 
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assessment and curriculum. As a child’s learning and school are followed and assessed during 
intensified support, the learning plan is revised to match the changed needs for support. 

Pedagogical statement and an Individual Education Plan (IEP) 

Special support is given to the children whose objectives in growth, development or learning 
cannot be reached with other support forms. Prior to deciding on special support, the education 
provider must obtain a statement about the advancement of the student’s learning. Furthermore, 
the education provider is required to get a statement from student welfare team about intensified 
support and the overall situation. These two statements and an assessment based on them 
constitute a pedagogical assessment. In case a child requires special support, a decision on special 
support is made and IEP is drafted. 

 

Assessment 

Assessment during studies 
(http://www.oph.fi/saadokset_ja_ohjeet/ohjeita_koulutuksen_jarjestamiseen/perusopetuksen_jarjestaminen/peruso
petuksen_oppilaan_arviointi/oppilaan_paattoarviointi) 

The main types of pupil assessment are continuous assessment during studies and final 
assessment. The purpose of continuous assessment is to guide and assist pupils in their learning 
process. Furthermore, the assessment should encourage the children to study and develop their 
self-assessment abilities. The assessment of student’s learning, work and behavior should be 
versatile. The objectives for each subject are stated in the curriculum. Teachers are expected to 
assess their own subject in accordance with the objectives. 

The National Core Curriculum provides the outlines for the municipalities and schools for the 
contents of education and the target achievements. Municipal and school curricula specify in more 
detail what the basic education should cover in different stages. Ultimately the teacher has the 
responsibility to determine how the goals are achieved. 

The targets of assessment are learning and its improvement. Behavior is also assessed but it does 
not have an impact on the subject’s assessment (see Assessing behavior in basic education). The 
Finnish system grades the students numerically (4–10). The grades are referred to when the 
student applies for upper secondary education. 

Instructive feedback supports structuring the studied contents into sets of knowledge and skills. 
With the help of diverse and sufficient assessment feedback for the student, also the guardians 
are more able to support their child’s school and learning. In the lower grades especially it is not a 
primary concern to assess and define competence. 

An important part of assessment and feedback are assessment discussions between a teacher, 
student and guardian. The goal is to inform the student and the guardian about the student’s 
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progress and how he or she is reaching learning objectives. It will also set goals for the future 
work. All parties are heard in the assessment discussion and the student’s strengths and areas of 
improvement are discussed together. It is important to prepare well in advance for the discussion. 

Finnish system does not have standardized exams for students and the children are not 
continuously tested. However, students do participate in exams regularly as a part of the school 
routine. The lack of continuous testing and standardized exams are in fact considered a peculiarity 
of the Finnish system, but it is important to realize that exams are taken quite regularly in classes, 
albeit in a quite different manner from other systems. 

 

Final assessment 

The purpose of the final assessment is to define how well a student has achieved the objectives in 
accordance with the basic education syllabus in different subjects. There are national criteria for 
all common subjects, which define the level of competence that is required on average for mark 
eight in each grade. The criteria are designed to add to comparability of final marks. 

Principles of final assessment 

The basis of final assessment demonstrates the competence the student has in reference to the 
objectives set in the curriculum (or IEP = individual education plan) when basic education ends. 
Therefore it is of utmost importance that the student is guaranteed versatile and sufficient 
possibilities to demonstrate his or her competence in order for the teacher to assess it. 

Versatility means that the used methods give the student opportunities to demonstrate his or her 
competence in the best way possible. One can demonstrate the competence orally, literally and in 
other ways adaptable to the subject. There are cases where discussions and oral demonstrations 
show the student’s competence in the best possible way. In other cases, literal demonstration is 
better. Literal demonstration does not necessarily mean a test situation. Providing sufficient 
possibilities for demonstration means that a student has enough opportunities to retake or 
demonstrate further his or her improved competence. Sufficiency also means that the student has 
enough time to perform a task, a test or other demonstration. 

How is the final mark formed? 
The final mark is based on the student’s competence at the final stage of the basic education in 8th 

and 9th grades. It is not possible to form the final mark according to a mathematical pattern from 
marks on different grades, but the mark is based on competence.  Forming  the  final  mark  from  
competence in 8th and  9th grades also enables the teacher to give constructive and instructive 
feedback to the student and guardians in relation to the criteria of good performance. Thus, it is 
possible  for  the  student  to  get  a  realistic  picture  of  which  areas  to  improve  in  order  to  reach  a  
certain mark. 

A student’s competence is cumulative in each subject, meaning that the competence at a certain 
moment includes the contents and skills learned earlier. Accumulation is especially evident in 
languages and the language skills are described by the student’s competence at the end of his or 
her studies. 



 13 

Final assessment concerns basically all competence the student has acquired and that he or she 
demonstrates. There is no reason, however, to connect the final mark to marks of earlier years, 
but what the level of competence is when the school is finished is essential rather than that in an 
earlier stage of learning process. 

Criteria of final assessment 

There are criteria in the curriculum in each common subject that are designed to assist and direct 
assessment. They help a teacher also to define a student’s competence. The criteria describe the 
competence required for a good (8) and adequate mark (5). The criteria are a national measure to 
which a teacher’s own students’ assessment is related. For example, in A-language, the national 
criteria are adapted to Finnish school system from Common European Frame of Reference for 
language assessment. Final assessment criteria for mark 8 in English as A-language are for listening 
comprehension B1.1 (functioning basic language skills), for speaking A2.2 (developing basic 
language skills), for reading comprehension B1.1 and for writing A2.2. For instance, language skill 
level B1.1 is described in final assessment criteria for listening comprehension in A-language as 
follows: 

 Can understand the main points and key details of speech dealing with themes regularly 
encountered in school, work or leisure, including brief narration. Can catch the main points 
of the radio news, in films, on TV programmes and on clear telephone messages. 

 Can follow speech based on shared experience or general knowledge. Can understand 
high-frequency vocabulary and a limited number of idioms. 

 Can only understand longer messages if delivered in standard dialect, which is slower and 
clearer than normal. May have to ask for repetition from time to time. 

Similarly, the criteria for A2.2 in writing is as follows: 

 Can manage routine everyday situations in writing. 

 Can write very short, simple descriptions of events, past actions and personal experiences 
or everyday things in his/her living environment (brief letters, notes, applications, 
telephone messages). 

 Commands basic everyday vocabulary, structures and the most common cohesive devices. 

 Can  write  simple  words  and  structures  accurately,  but  makes  mistakes  in  less  common  
structures and forms and uses awkward expressions 

In mathematics, then, the criteria are given in the curriculum by sections. The criteria for good 
performance (mark 8) in final assessment are as follows: 

Thinking skills and methods 

The pupils will 

 notice parallels and regularities between different events 

 know  how  to  use  logical  elements  such  as  and, or, if so, no, exists, and does not exist in 
their speech 
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 know how to judge the truth of simple propositions 

 know  how  to  transform  a  simple  problem  in  text  form  to  a  mathematical  form  of  
presentation, make a plan to solve the problem, solve it, and check the correctness of the 
result 

 know how to use classification in solving mathematical problems 

 know how to present possible alternative solutions systematically, using a table, elm tree 
diagram, path diagram, or other diagram. 

Numbers and calculations 

The pupils will know how to 

 estimate  a  possible  result  and  prepare  a  plan  for  solving  a  problem;  they  will  have  
dependable basic calculation skills 

 raise a number to a natural-number power and be able to divide a number into its prime 
factors 

 solve problems in which a square root is needed 

 use proportion, percentage computation, and other calculations in solving problems that 
come up in day-to-day life 

Algebra 

The pupils will know how to 

 solve a first-degree equation 

 reduce simple algebraic expressions 

 perform calculations of powers 

 formulate a simple equation concerning a problem connected to day-to-day life and solve 
it either algebraically or by deduction 

 use pairs of equations for solving simple problems 

 evaluate the logic of a result and examine the different phases of their solution. 

Functions 

The pupils will 

 know how to determine the coordinates of a point in a coordinate system 

 know how to prepare a table from number pairs according to the rule given 

 know how to look for the null point of a linear function 

 know how to continue a number sequence according to the rule given and be able to 
describe the general rule for a given number sequence verbally 
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 know the meaning of the constant and slope of a line equation; they will know how to 
determine the point of intersection of two straight lines by drawing them. 

Geometry 

The pupils will know how to 

 recognize different geometric forms and will know their properties 

 apply what they have learned to ways of calculating circumference, area, and volume 

 use a compass and ruler to make simple geometric constructions 

 find similar, congruent, and symmetrical figures and be able to apply this skill in 
investigating the properties of triangles and quadrangles 

 apply the relationships between two angles in simple situations 

 use the Pythagorean Theorem and trigonometry to solve the parts of a right triangle 

 perform measurements and related calculations and convert the most common units of 
measurements. 

Probability and statistics 

The pupils will know how to - 

 determine the number of possible events and organize a simple empirical investigation of 
probability; they will understand the meaning of probability and randomness in day-to-day 
situations 

 read various tables and diagrams, and to determine frequencies, average, median, and 
mode from the given material 

 

Assessment in emphasized or special tuition 

If a school emphasizes a subject (e.g. music, P.E., foreign language, language immersion), the 
objectives of teaching are higher in this subject than in the National Core Curriculum. It is 
necessary, however, to assess students in accordance with national objectives and criteria in final 
assessment. This will ensure that the students’ chances for further studies are not unnecessarily 
hampered. The practices stated above are also used when the student has studied in special 
tuition (e.g. Steiner, CLIL). A separate certificate appendix can be used in order to give further 
information on the student’s studies in emphasized tuition. 

 

Assessing behavior in basic education 
A student’s learning, school work and behavior should be assessed diversely. An assessment of 
behavior must be marked in the certificate at the end of each school year. 
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The assessment is based on taking other people and surroundings into account and following 
rules. All teachers teaching the student assess behavior. The objectives are stated in the 
curriculum. The objectives are defined locally in municipalities and schools. They are connected to 
the school’s educational objectives and general rules of conduct. Behavior is assessed in reference 
to the set goals. Directive feedback on behavior is given to the student both orally and in writing. 
Assessment of behavior is not a part of the subject assessment and behavior cannot affect as such 
the mark given for a certain subject. Assessment should be based solely on the student’s acts, not 
on temperament or qualities. 

 

Certificate appendix for English studies in CLIL education 

FIS-STEPS project drafted an appendix for a school certificate last year. It is an electronically filled 
document that enables the assessment of students based on the Common European Framework 
of Reference (CEFR). The appendix is meant for students is CLIL (English) education to be handed 
out with the certificates at the end of 6th and 9th grades as well as the student’s transfer 
certificate when changing schools.  

It is highly significant that the student’s English skills are assessed separately in English-language 
education. This is very important for the educational equality. English assessment is done 
according to national criteria. Thus, it is more accurate and just to have an English language 
appendix to attach to the certificate of a CLIL student. 

Teachers assess the student’s language skills in different sections in accordance with CEFR. The 
sections are speaking, listening comprehension, reading comprehension and writing. Furthermore, 
the appendix includes assessment of literature in terms of reaching learning objectives. 

The appendix can be filled electronically and modified for the school’s own needs. 

 

Learning conception 

The new National Core Curriculum for basic education (2016) emphasizes student’s activity and 
initiative as a learner. The student is an active learner. This is evident in the whole National Core 
Curriculum and it is drafted with an active student and learner in mind. The essential idea is that 
the student takes responsibility of his or her own learning and the teacher’s role is more that of a 
motivator and organizer (learning situation).  

Learning is an active process that takes place in the interaction between an individual and the 
environment. Environment in this respect means other students, teachers, other adults and 
different communities and learning environments. One definition for learning is that it means 
changes in the individual’s knowledge and skills and their impact on the individual’s actions. 
Knowledge is observed and processed and this process ends in creating new knowledge. Learning 
is a goal-oriented activity where the learner has an essential role. A learner learns by doing, 
thinking, planning and evaluating. The student reflects his or her learning, experiences and 
emotions in order to advance learning and inspire to develop his or her know-how.  
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Students are instructed to consider the consequences of their actions and their impact on the 
environment and other people. Learning is versatile and bound to the topic, time and place of 
learning. It is considered highly significant that the students develop their skills in learning to learn. 
That is the basis of both goal-oriented and lifelong learning. The students are guided into 
acknowledging their own ways of learning and use this knowledge and information as a tool to 
develop their learning. Learning is accumulative and the students need to learn to connect new 
information to previously adopted knowledge.  

Modern learning conception in Finnish education is based on an idea of an active student, eager to 
gather information, compare and use different methods of learning and to see learning as a 
process and skill in which it is possible to develop. 
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Useful links 

For more information see also: 

 
The official website for FIS-STEPS project: 
https://fissteps.wordpress.com/ 
 
JULIET programme, Jyväskylä University: 
https://www.jyu.fi/edu/laitokset/okl/opiskelu/sivuaineet/juliet/en/intro/what 
 
Finnish International School of Tampere: 
http://koulut.tampere.fi/fista/ 
 
The website for Global school: 
www.maailmankoulu.fi 
 
 

http://koulut.tampere.fi/fista/
http://www.maailmankoulu.fi/
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